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From psychology’s inception as a separate discipline, authors 
of introductory psychology textbooks have been confronted 
with the need to convey a broad discipline to students in a 
book of reasonable length. To accomplish all that Les Sdorow 
originally intended in the first edition of Psychology, the book 
could easily have been twice as long as it is now. More than 
a century ago, William James, disturbed at the length of his 
now-classic Principles of Psychology, gave his own stinging 
review of it. He called it, among other things, “a bloated tu-
mescent mass.” Though this comment might have been writ-
ten during one of James’s frequent bouts with depression, it 
indicates the challenge of synthesizing a vast quantity of in-
formation. Given that psychology has become an even broad-
er discipline and has accumulated an enormous information 
base, Les quickly discovered that he would somehow have to 
produce a textbook that adequately covered the discipline of 
psychology without becoming what textbook reviewers refer 
to as, perhaps euphemistically, “encyclopedic.”

If you have not adopted this book in the past, we believe 
that you will find that your students will be eager to read 
it and to learn from it. You will find that the book achieves 
interest and readability while also accomplishing the fol-
lowing goals:

•	 Portraying psychology as a science
•	 Demonstrating the superiority of science over common 

sense
•	 Showing that psychological research occurs in a 

sociocultural context
•	 Illustrating the relevance of psychology to everyday life
•	 Encouraging critical thinking in all aspects of life, 

particularly in regard to the media
•	 Placing psychology in its intellectual, historical, 

biographical, and sociocultural contexts

To ensure that students will find the book appealing, we 
have made every effort to write clearly and concisely and 
to include interesting content. To make our prose as clear 
as possible, we have taken care that every sentence, para-
graph, and section in the book presents a crisp, logical 
flow of ideas. To make the content more interesting, we 
have included many engaging examples of concepts and 
issues throughout the book. Because more readable text-
books provide vivid examples of the concepts and issues 
they cover, we have included concrete examples from psy-
chological research and from virtually every area of life.

A textbook should be readable, but for students to re-
spect psychology as a science, the textbook they use also 
must be scholarly. Though popular examples are provided 

throughout this text, they do not substitute for evidence 
provided by scientific research. If you skim the References 
section at the end of the book, you will note that it is as up-
to-date as possible in its coverage of research studies, yet 
does not slight classic studies.

Themes Guiding Psychology
The seventh edition of Psychology includes special fea-
tures that advance the five main themes of this text.

Psychology Is a Science
Over the years, several of our colleagues have expressed 
frustration that many people—including students—do not 
realize that psychology is a science, instead believing that 
it is based on common sense and the opinions of experts 
called “psychologists.” Because of this misconception, 
one of our primary goals in this book is to show the student 
reader that psychology is indeed a science. Psychologists 
do have opinions, but as scientists, they try their best to 
hold opinions that do not come out of thin air but, rather, 
are supported by empirical data.

Yet, a psychology textbook should provide students 
with more than research findings. It should discuss “how 
we know” as well as “what we know.” To give students 
enough background to appreciate the research process, in 
Chapter 2 we introduce psychology as a science, the meth-
ods of psychological research, and the statistical analysis 
of research data. The chapter includes a concrete example 
of the scientific method that shows how it relates to an in-
teresting classic research study on interpersonal attraction. 
The chapter also includes data from a hypothetical experi-
ment on the effects of melatonin on sleep and explains 
how to calculate descriptive statistics using that data.

Beginning with Chapter 2, each chapter features an 
in-depth discussion of a research study. This feature, The 
Research Process, highlights the rationale, methods, results, 
and interpretation of research studies in a manner accessible 
to beginning psychology students. The studies have been 
chosen for both their appeal and their ability to illustrate the 
scientific method. These studies include the following:

•	 David Buss and colleagues’ (1992) evolutionary 
psychology study of emotional and sexual jealousy 
(Chapter 3)

•	 Nicholas Spanos and Erin Hewitt’s (1980) study of 
hypnosis as an altered state of consciousness (Chapter 6)

•	 Lewis Terman’s longitudinal study, the Genetic Studies 
of Genius (Chapter 10)
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Psychology Is Superior to Common Sense
Many psychology professors we have known have stressed 
the need to demonstrate that psychology is more than for-
malized common sense. Though common sense is often 
correct and functionally useful, unlike science it is not 
self-correcting. False commonsense beliefs might survive 
indefinitely—and might be held tenaciously by introduc-
tory psychology students—despite being wrong. The text 
provides numerous examples of the failure of common-
sense beliefs to stand up to scientific challenge. For ex-
ample, Chapter 2 provides research evidence contradicting 
the commonsense belief that students should not change 
their answers on multiple-choice tests.

To demonstrate the superiority of the scientific ap-
proach, most chapters include the feature Psychology Ver-
sus Common Sense. This feature challenges widely held 
commonsense beliefs by evaluating them scientifically.

•	 Chapter 2 presents a study that showed how scientific 
research has countered the commonsense belief 
(upheld even in high-court decisions) that we can 
reliably determine if someone is legally drunk by 
observing their behavior.

•	 Chapter 5 discusses a research study indicating that it 
might be impossible for baseball players to follow the 
commonsense directive to “keep your eye on the ball” 
when they are at bat.

•	 Chapter 6 presents evidence that supports the 
commonsense belief that we need to sleep in order to 
maintain our physical health.

Psychology Is Relevant to Everyday Life
This textbook contains concrete examples that illustrate 
concepts while providing relief from the typically sober 
material often presented in psychology textbooks. Our 
examples—showing the relevance of psychology to ev-
eryday life—clarify concepts and make the material more 
interesting. These examples come from many areas of life, 
including art, sport, history, politics, biography, literature, 
entertainment, and student life, and are interwoven into 
the body of the text. Among these many examples are the 
following:

•	 Research-based suggestions for overcoming insomnia 
(Chapter 6)

•	 How operant conditioning is used to train animals 
(Chapter 7)

•	 Ways to improve one’s memory and study habits 
(Chapter 8)

Psychology Improves Critical Thinking
If students learn nothing else from the introductory psy-
chology course, they should learn to think more critical-
ly—that is, to be skeptical rather than gullible or cynical. 
Chapter 2 describes formal steps in thinking critically, 

and critical thinking is encouraged throughout the book. 
Students will find that the ability to think critically ben-
efits them in their daily lives when confronted with claims 
made by friends, relatives, politicians, advertisers, or 
anyone else. Every chapter of the book gives the student 
repeated opportunities to critically assess popular claims 
portrayed in the media, provide alternative explanations 
for research findings, and think of possible implications of 
research findings.

In a senior seminar course that Les has taught over 
the years, entitled “Current Issues in Psychology,” 
students read many journal articles and some popular 
articles on a host of controversial topics, which they 
then discuss or debate. Because of the success of this 
course—students enjoy sinking their teeth into con-
troversial issues—we have adapted its rationale in the 
Critical Thinking About Psychology features through-
out the book. The topics chosen for this feature promote 
critical thinking by showing that psychologists use rea-
son and empirical data to tackle controversies. Some of 
the topics include the following:

•	 The furor over Einstein’s preserved brain (Chapter 3)
•	 The validity of “recovered memories” of childhood 

abuse (Chapter 8)
•	 The controversy over The Bell Curve (Chapter 10)

Psychology Has a Variety of Contexts
Psychology does not exist in a vacuum. It must consider so-
ciocultural factors; it has an intellectual heritage; it reflects 
its times; and it is the product of individual human lives. 
That is, psychology has a variety of contexts: sociocultural, 
intellectual, historical, and biographical. This contextual va-
riety is stressed throughout the book.

Psychology’s Sociocultural Context  Throughout 
the text, cross-cultural, ethnic, and gender differences 
are discussed within the context of human universals. 
Critical thinking about group differences must include 
consideration of the magnitude of these differences 
as well as the variables on which groups do not differ 
appreciably. For example, Chapter 2 includes a 
discussion of a research study that found that responses 
to rating scales might depend in part on one’s cultural 
background. Students from North America were more 
willing to use the extremes of the scales than were 
students from East Asia. The discussion considers the 
possible cultural basis for this difference in the students’ 
response tendencies. And Chapter 6 reports gender and 
ethnic differences in some aspects of the sleep cycle, 
noting that these differences may be attributable to 
variables that are correlated with gender and ethnicity, 
such as stress levels and sleep environments. Chapter 12 
describes studies that report cross-cultural differences in 
the experience and socialization of emotion along with 
studies that report remarkable cross-cultural similarity 
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in self-reported happiness and well-being. Moreover, the 
power of gender roles is emphasized in many discussions 
of gender differences. For example, in Chapters 11 and 
17 we discuss the influence of gender roles on body 
satisfaction, eating disorders, physical attractiveness, 
and mate selection among heterosexual women and men, 
lesbians, and gay men.

Psychology’s Intellectual Context  Students need to 
realize that psychology is not intellectually homogeneous. 
Psychologists favor a variety of perspectives, including 
the psychoanalytic, the behaviorist, the cognitive, the 
humanistic, the biopsychological, and the sociocultural. 
Our text’s attention to each of these perspectives reflects 
our belief that an introductory psychology textbook should 
introduce students to a variety of perspectives rather than 
reflect the author’s favored one. That is, the introductory 
psychology textbook should be fair in representing 
psychology’s intellectual context—while being critical 
of the various perspectives when research findings merit 
it. Students are introduced to the major psychological 
perspectives in Chapter 1 and continue to encounter them 
throughout the book, most obviously in the chapters on 
personality, psychological disorders, and therapy.

The text explains the different approaches to particular 
topics that are taken by psychologists who represent dif-
ferent perspectives. For example, Chapter 14’s discussion 
on the possible causes of depression presents the differing 
views of psychologists who favor the psychoanalytic, be-
havioral, cognitive, humanistic, biopsychological, and so-
ciocultural perspectives.

Psychology is diverse not only in its intellectual per-
spectives but also in its intellectual fields. Our students of-
ten express amazement at the breadth of psychology. One 
psychologist might devote a career to using fMRI tech-
niques in studying cerebral hemispheric functions; another 
might devote a career to studying the relationship of child-
hood attachment patterns to adult romantic relationships. 
And whereas one member of a psychology department 
studies the causes of human aggression, another studies 
the nature of so-called flashbulb memories. Because of 
this breadth, we were forced to be selective in the topics, 
studies, and concepts presented in the book. Nonetheless, 
we believe that this book includes a representative sam-
pling of the discipline of psychology.

Psychology’s Historical Context  An article dealing 
with psychology and the liberal arts curriculum in the 
June 1991 issue of the American Psychologist stressed 
that an essential goal in undergraduate psychology 
education is to provide students with the historical context 
of psychology. Introductory psychology textbooks should 
not present psychology as though it developed in ivory 
towers divorced from a historical context. Throughout this 
book, you will find many ways in which topics are given 
a historical grounding. Chapter 1 includes a discussion 

of the contributions made by female psychologists to the 
early growth of psychology—as well as the obstacles they 
faced. By drawing a connection between Galvani’s work on 
electricity, Mary Shelley’s Frankenstein, and views on the 
nature of neural conduction, Chapter 3 reveals how, over 
the centuries, activity in one area of scientific endeavor 
can influence theorizing in another. And Chapter 10 traces 
the nature-nurture debate regarding intelligence back to 
the work of Francis Galton in the late 19th century. And, 
though this book is grounded in the history of psychology, 
studies throughout have been updated to reflect the current 
status of research in the field. Most notably, Chapter 14 
has been extensively revised to reflect changes with the 
publication of the DSM-5.

Psychology’s Biographical Context  Psychology is 
influenced not only by the intellect of the psychologist 
but also by his or her own life experiences. Throughout 
this text, we show evidence that psychology is a human 
endeavor, practiced by people with emotions as well 
as intellects, and that scientific progress depends on 
serendipity as well as on purposeful scientific pursuits. For 
example, Chapter 3 points out that the first demonstration 
of the chemical basis of communication between nerve 
cells came to Otto Loewi in a dream. And Chapter 7 
explains why the name Pavlov rings a bell but the name 
Twitmyer does not. Students tend to find this biographical 
information engaging, making them more likely to read 
assigned material in the text.

Pedagogical Features
Chapter Openers
We have made a special effort to include chapter openers 
that engage the student and promote interest in reading the 
chapter. Among the chapter openers are the following:

•	 Chapter 1 begins with a description of the shootings 
at Columbine High School, which then is addressed 
later in the chapter through the lenses of the different 
psychological perspectives.

•	 Chapter 4 begins with the story of Hulda Crooks, a 
91-year-old mountain climber, which illustrates that 
people do not necessarily deteriorate in old age.

•	 Chapter 7 begins with a discussion of the use of 
conditioned taste aversion to prevent coyotes from 
killing sheep, which indicates how basic research 
findings can be applied to practical problems.

•	 Chapter 11 begins with the story of the life of 
“Mother” Joseph Cavellucci, a gay transvestite, which 
anticipates later coverage of theory and research on 
gender identity and sexual orientation.

•	 Chapter 12 begins with a report of the use—and 
misuse—of the polygraph test to protect nuclear 
weapons secrets, which shows psychology’s 
relationship to important current events.
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•	 Chapter 14 begins with the story of Norton I, Emperor 
of the United States, a man with schizophrenia who 
was renowned in 19th-century San Francisco, which 
demonstrates that even people with serious mental 
illnesses may live full lives.

•	 Chapter 17 begins with a description of the Heaven’s 
Gate mass suicide, which anticipates later text 
coverage of conformity, compliance, and obedience.

Running Marginal Glossary
A running marginal glossary is integrated throughout the 
book. This feature eliminates the need for us to torture our 
prose into the formal tone of a dictionary definition when 
we introduce new concepts. Terms that are printed in bold-
face are defined in the margins and listed as Key Terms at 
the end of the chapter. The marginal definitions are also 
collected in the Glossary at the end of the book, which 
provides a handy tool for students when they encounter 
those terms in other chapters and when they are studying 
for exams.

Section Review Self-Quizzes
Each of the major sections within the chapters ends with a 
self-quiz called Section Review. These quizzes encourage 
students to pause and assess whether they can recall and 
comprehend important information from the relevant sec-
tion. The quizzes include factual, conceptual, and applied 
questions. Answers to all the questions are provided at the 
end of the book and in the Online Edition.

Illustrations
We selected or helped design all the illustrations in this 
book. In doing so, we tried to make each of them serve 
a sound pedagogical purpose. Though the illustrations 
make the book aesthetically more appealing, they were 
chosen chiefly because their visual presentations com-
plement material discussed in the text. The illustrations 
include beautifully executed drawings, graphs of re-
search data, and many interesting photographs of people 
and events that students will recognize.

Chapter Summary
Each chapter ends with a bulleted Chapter Summary that 
captures the essential points made in the major sections of 
the chapter. The summaries provide a quick overview that 
will help students master what they have read.

Key Terms 
Each chapter includes a list of Key Terms that were dis-
cussed in the chapter. The list is arranged alphabetically and 
according to each chapter’s first-level headings and indi-
cates the pages on which the terms were discussed. The list 
will help students in reviewing and studying for exams.

Experiencing Psychology
We have designed Experiencing Psychology activities to 
engage students in critical thinking about topics discussed 
in the text. These projects may be adapted for use as in-
class activities or as out-of-class assignments. Activities 
include:

•	 Assessing the effectiveness of a mnemonic technique 
(Chapter 8)

•	 Replicating a classic study of the effects of mental sets 
on problem solving (Chapter 9)

•	 Testing the hypothesis that humorous professors are 
more effective educators (Chapter 12)

•	 Assessing the media’s portrayal of mental illness 
(Chapter 14)

•	 Applying behavior modification techniques to increase 
adherence to an exercise regimen (Chapter 16)

Chapter Quiz and Thought Questions
Each chapter concludes with a multiple-choice Chapter 
Quiz and open-ended Thought Questions about material 
covered in the chapter. Answers for the quiz questions are 
provided at the end of the book and in the Online Edition, 
and possible answers for the Thought Questions are pro-
vided in the Instructor’s Manual.

Online and in Print
Student Options: Print and Online Versions
This seventh edition of Psychology is available in mul-
tiple versions: online and in print as either a paperback 
or loose-leaf text. The most affordable version is the 
online book, with upgrade options including the online 
version bundled with a print version. What’s nice about 
the print version is that it offers you the freedom of be-
ing unplugged—away from your computer. The people 
at YOLO Learning Solutions recognize that it’s difficult 
to read from a screen at length and that most of us read 
much faster from a piece of paper. The print options are 
particularly useful when you have extended print pas-
sages to read. 

The online edition allows you to take full advantage of 
embedded digital features, including search and notes. Use 
the search feature to locate and jump to discussions any-
where in the book. Use the notes feature to add personal 
comments or annotations. You can move out of the book 
to follow Web links. You can navigate within and between 
chapters using a clickable table of contents. These features 
allow you to work at your own pace and in your own style, 
as you read and surf your way through the material. (See 
“Harnessing the Online Version” for more tips on working 
with the online version.)
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Appendixes
Three appendixes are available online and can be down-
loaded in PDF format and printed: 

Appendix A	 Majoring in Psychology
Appendix B	 Industrial/Organizational Psychology
Appendix C	 Statistics

Harnessing the Online Version
The online version of Psychology 7e offers the following 
features to facilitate learning and to make using the book 
an easy, enjoyable experience:

•	 Easy-to-navigate/clickable table of contents—You 
can surf through the book quickly by clicking on 
chapter headings, or first- or second-level section 
headings. And the Table of Contents can be accessed 
from anywhere in the book. 

•	 Key terms search—Type in a term, and a search 
engine will return every instance of that term in the 
book; then jump directly to the selection of your 
choice with one click.

•	 Notes and highlighting—The online version includes 
study apps such as notes and highlighting. Each of 
these apps can be found in the tools icon embedded in 
the YOLO/Textbook Media’s online eBook reading 
platform (http://www.yololearningsolutions.com).

•	 Upgrades—The online version includes the ability to 
purchase additional study apps and functionality that 
enhance the learning experience. 

Supplements
In addition to the student-friendly features and pedagogy, 
the variety of student formats available, and the uniquely 
affordable pricing options, Psychology 7e comes with the 
following teaching and learning aids:

•	 Test Item File—An extensive set of multiple-choice, 
short answer, and essay questions for every chapter for 
creating original quizzes and exams.

•	 Instructor’s Manual—An enhanced version of 
the book offering assistance in preparing lectures, 
identifying learning objectives, developing essay exams 
and assignments, and constructing course syllabi.

•	 PowerPoint Presentations—Key points in each 
chapter are illustrated in a set of PowerPoint files 
designed to assist with instruction.

Student Supplements and Upgrades 
(Additional Purchase Required)
•	 Lecture Guide─This printable lecture guide is 

designed for student use and is available as an in-class 

resource or study tool. Note: Instructors can request the 
PowerPoint version of these slides to use as developed 
or to customize.

•	 StudyUpGrade (Interactive Online Study Guide)─
Students can turbo-charge their online version of 
Psychology 7e with a unique study tool designed to 
“up your grade.” StudyUpGrade is a software package 
that layers self-scoring quizzes and flash cards into the 
online version. 

	 This inexpensive upgrade helps you improve your 
grades through the use of interactive content that’s 
built into each chapter. Features include self-scoring 
multiple-choice quizzes, key concept reviews with 
fill-in-the-blank prompts, and e-flash cards comprised 
of key term definitions. For more on this helpful study 
tool, check out the flash demo at the YOLO Learning 
Solutions or Textbook Media websites.

•	 Study Guide─A printable version of the online study 
guide is available via downloadable PDF chapters for 
easy self-printing and review. 
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